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1.1
At Hayfield School, we work towards ‘Learning to Live and Love Life Together’.   Our highest expectations inspire children to embrace learning and life as an adventure.  As well as our Children reaching their highest academic potential, at Hayfield we practice a child-centred holistic approach and by Y6 our agreed cumulative goals for our children is that children at Hayfield can reach or be on a positive path to acquiring the following life skills:
· Are Confident and Independent
· Have strong Self Help Skills
· Take Responsibility for their own learning and recognise links with the outside world
· Respect themselves and others; and take Responsibility for their own behaviour and demonstrate Tolerance
· Develop Thinking skills in order to make Positive Choices
           (Whole staff Inset Day 2015 – Hayfield School Values
1.2
As well as the statutory Objectives laid out in the National Curriculum for Writing, this subject is used as a means of children achieving the following objectives:
· Inspire them to be responsible citizens
· Reflect and evaluate their learning in order to move forward
· Able to seek solutions out of problems.
· Able to share the responsibility to earn and show respect.
· Recognise rewards are on the journey, not just the destination.
· Believe in themselves

[bookmark: _heading=h.3znysh7]Values
1.3
The Writing curriculum at Hayfield school is underpinned by the philosophy expounded through our values and the Goals of Education stated in Article 29 of the UN Convention of the Rights of the child.  Therefore, as well as aspiring to the statutory attainment outcomes expected in the Writing National Curriculum 2014 (Table 1) we strive to develop the children’s skills relating to their creativity, emotional resilience and emotional literacy; these value include, but are not exclusive:
· Empathy
· Equality
· Happiness
· Resilience
· Gratitude
· Honest

[bookmark: _heading=h.2et92p0]2 Curriculum Intent: National Curriculum
[bookmark: _heading=h.tyjcwt]The National Curriculum
2.1
English has a pre-eminent place in education and in society. A high-quality education in English will teach pupils to speak and write fluently so that they can communicate their ideas and emotions to others and through their reading and listening, others can communicate with them. Through reading in particular, pupils have a chance to develop culturally, emotionally, intellectually, socially and spiritually. Literature, especially, plays a key role in such development. Reading also enables pupils both to acquire knowledge and to build on what they already know. All the skills of language are essential to participating fully as a member of society; pupils, therefore, who do not learn to speak, read and write fluently and confidently are effectively disenfranchised.
[bookmark: _heading=h.3dy6vkm]Aims
2.1
The overarching aim for English in the national curriculum is to promote high standards of language and literacy by equipping pupils with a strong command of the spoken and written word, and to develop their love of literature through widespread reading for enjoyment. 
The national curriculum for Writing aims to ensure that all pupils: 
· acquire a wide vocabulary, an understanding of grammar and knowledge of linguistic conventions for reading, writing and spoken language 
· appreciate our rich and varied literary heritage 
· write clearly, accurately and coherently, adapting their language and style in and for a range of contexts, purposes and audiences 
· use discussion in order to learn; they should be able to elaborate and explain clearly their understanding and ideas 
· are competent in the arts of speaking and listening, making formal presentations, demonstrating to others and participating in debate. 
The programmes of study for writing at key stages 1 and 2 are constructed similarly to those for reading: 
· transcription (spelling and handwriting) 
· composition (articulating ideas and structuring them in speech and writing). 

It is essential that teaching develops pupils’ competence in these two dimensions. In addition, pupils should be taught how to plan, revise and evaluate their writing. 
Writing down ideas fluently depends on effective transcription: that is, on spelling quickly and accurately through knowing the relationship between sounds and letters (phonics) and understanding the morphology (word structure) and orthography (spelling structure) of words. Effective composition involves forming, articulating and communicating ideas, and then organising them coherently for a reader. This requires clarity, awareness of the audience, purpose and context, and an increasingly wide knowledge of vocabulary and grammar. Writing also depends on fluent, legible and, eventually, speedy handwriting.
[bookmark: _heading=h.1t3h5sf]3. Curriculum Implementation of Writing
[bookmark: _heading=h.4d34og8]When is Writing taught at Hayfield?
3.1 Informal curriculum
Every day pupils work towards their English ISP targets 1:1 with an adult; these vary between reading and writing activities depending on the pupil. 
Each week there is an adult led and continuous provision activity focused on reading and/or writing. 
Children practise letter formation through the PenPals handwriting activities during continuous provision (see Handwriting policy 2021) and phonics/spelling through Read, Write Inc. activities if working at stage 4 or above (See Phonics policy 2021). 

3.2 Semi-Formal/Formal Curriculum
Pupils accessing a semi-formal or formal curriculum have discrete English lessons, focused on a writing end goal. These lessons are taught 2-4 times a week depending on the curriculum level. Opportunities for cross-curriculum writing are also available during Dimensions: Learning Means the World topic lessons 3 times a week. 
[bookmark: _heading=h.2s8eyo1]How is Writing taught at Hayfield?
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3.3 Dimensions: Learning means the world 
Learning Means the World is a cross-curricular thematic approach to teaching and learning is designed to support children’s natural curiosity, stimulate their creativity and promote an appetite for, and love of, learning. It offers children the chance to engage in deep learning giving them the time they need to reflect, consolidate and transfer their learning. 
All pupils in Hayfield access Learning means the world for cross-curricular writing opportunities. However, pupils accessing an informal curriculum will be taught Writing primarily through Learning Means the World, by embedding writing opportunities within their continuous provision topic based activities. 

[image: Logo]
3.4 Literacy Counts 
At Hayfield School, discrete English lessons are taught within the semi-formal and formal curriculum through our Literacy Counts: Read to Write scheme. Read to Write empowers teachers to provide high-quality teaching of writing through children’s high-quality literature (Vehicle Texts). The units of work centre on engaging, vocabulary-rich texts, with a wealth of writing opportunities. All units offer cross-curricular opportunities with Science, Geography or History. 
Pupils accessing a semi-formal curriculum follow the Read to write: Foundations units, these units have been constructed against the reformed Early Years Foundation Stage Curriculum and Development Matters 2021. They have an emphasis on providing practical ways for young children to engage, explore and enjoy communicating through writing at their individual stage of development.
Pupils accessing a formal curriculum follow the National Curriculum Read to Write units, based upon teacher assessment of their ability. Pupils will work on units suited to their academic ability, rather than their age. 
Read to Write is a mainstream scheme of work, which allows 1 unit per half term. At Hayfield we have adapted their proposed curriculum to a pace more suited for our pupils varying needs, completing 1 unit per academic term. 
We have also incorporated the ‘additional texts’ provided by Literacy Counts into our long-term plan, to allow for additional time for the cohorts that require it. Pupils generally progress through Literacy counts at a rate of one national curriculum year of progress, per two academic years, but there is the option of extending this to over three years using the additional texts (Appendix 1a: English long term plan and 1b: Writing long term plan). 
Read to Write has also been mapped out to provide cross-curricular links with all Dimensions topics. Teachers are encouraged to support pupils to write an ‘end goal’ final piece of writing in line with the Literacy Counts unit, and to then use these skills to write an additional final piece linked with the Dimensions topic the pupils are currently studying. 
3.5 PenPals
Handwriting is taught through the PenPals for handwriting scheme. PenPals is a complete handwriting scheme for 3-11 year olds that provides a clear progression through five developmental stages; beginning to join along, securing the joins and practising speed, fluency and developing a personal style. (See Handwriting Policy 2021 for more detail).
Handwriting skills are then continually practised throughout the daily curriculum, with pupils using books with lines of the same size to their handwriting books, as well as other supporting strategies such as prompt stickers for presentation, highlighter to support writing on the line and letter sizing and tilted writing boards when required. 
3.6 Read Write Inc.
At Hayfield School phonics and initial reading skills are taught through the Read, Write Inc. programme. Read Write Inc. Phonics teaches children to read accurately and fluently with good comprehension. Children learn the English alphabetic code: first, they learn one way to read the 40+ sounds and blend these sounds into words, then learn to read the same sounds with alternative graphemes (See Phonics Policy 2021 for more detail).
These phonics skills are then continually practised throughout the daily curriculum, with pupils being supported to remember sounds by their Read Write Inc. rhymes and blend using ‘Fred fingers’ when writing spellings. 
3.7 Colourful Semantics
Colourful semantics is an approach created by Alison Bryan. It is aimed at helping children to develop their grammar but it is rooted in the meaning of words (semantics). Colourful semantics reassembles sentences by cutting them up into their thematic roles and then colour codes them. 
The approach has 4 key colour coded stages. There are further stages for adverbs, adjectives, conjunctions and negatives.
1. WHO – Orange
2. WHAT DOING – Yellow
3. WHAT – Green
4. WHERE – Blue
Colourful semantics is embedded throughout the school; primarily in the younger classes to aid language and speech, before being used to aid writing as the pupil’s progress. It is used alongside the entire curriculum, including in classroom visuals and communication books. 

3.8 Colourful Stories 
Colourful Stories is a visual support strategy that helps children to learn about the structure of stories and become more confident about telling and writing stories.  Colourful Stories encourages oral narrative sills and introduces written words only when the child is confident about the structure of a story and how to tell a story orally.
Colourful Stories consists of 6 colour coded visuals/cards to represent the different parts of a story and story sequencing cards. These have been adapted at Hayfield to link in with Colourful Semantics colours and Read to Write: Foundations story friends. 
Colourful Stories is used with pupils accessing a semi-formal/formal curriculum as additional support for Read to Write, although the visuals and flash cards may be introduced and used within classes assessing the informal curriculum when appropriate. 

[bookmark: _heading=h.17dp8vu]What do Pupils Learn about in Writing 

3.9 Dimensions: Learning means the world
Learning Means the World is planned around a Skills Ladder, giving a clear upward trajectory of subject-specific, skills-based learning (Appendix 2b: Dimensions skills ladders).
Pupils accessing an informal curriculum (also known as Explorers 1) access writing opportunities within Learning means the world through continuous provision activities and 1:1 activities with an adult. 
Pupils accessing a semi-formal (also known as Explorers 2) and a formal (also known as Pathfinders or Adventurers) curriculum may take part in some of the cross-curricular writing activities including in the Learning means the world planning. However do not follow the ‘Literacy’ element of Learning means the world – this is covered by the Literacy Counts curriculum, and the cross-curricular opportunities linked to the Literacy Counts end goals.
3.10 Read to Write: Foundations
Read to Write: Foundations resources follow a common sequence: Jump in, Look, Plan sentences, Write sentences. This is based on a tried and tested model (UKLA and Primary National Strategy, 2004) and acknowledges the strong interrelationship between speaking and listening, reading and writing, as well as creating a familiar structure for Read to Write National Curriculum units in the future. This familiar structure allows our pupils to grow in confidence as they master the learning sequence and planning structures. 
· Jump in: Immersion in the text, opportunities to explore and respond to the text. Determine the purpose, audience and form. Focus on reading skills. Opportunities for drama and spoken language links.
· Look: Familiarisation with word, sentence and text structures. Familiarisation with language features (GPaS links). Learn new writing skills.
· Plan sentences: Sentence planning (GPaS links). Circular story planning. 
· Write sentences: Shared and guided writing opportunities. Sentence application of new skills. Sentence oracy and editing. Opportunities for continuous provision writing. 

Read to Write Foundations has two main writing outcomes per unit; story sentences and non-fiction sentences (Appendix 1b: Writing long-term plan). 

For the story sentences there are 4 story friends which help children identify different parts of a simple stories. They support children’s understanding of how stories work by looking at 4 story elements. They are as follows: 
• Octopus Opening 
• Build Up Bear 
• Penguin Problem 
• Elephant Ending 
They are ‘best’ friends and together help us understand how stories work. They each listen and look at different parts of stories. They love to help children retell parts of story sentences to help them understand. 

3.11 Read to Write: National Curriculum
Read to Write resources follow a common sequence: Immerse, Analyse, Plan and Write. This is based on a tried and tested model (UKLA and Primary National Strategy, 2004) and acknowledges the strong interrelationship between speaking and listening, reading and writing.
· Immerse:  Immersion in the text, opportunities to explore and respond to the text. Determine the purpose, audience and form. Focus on reading skills. Opportunities for drama and spoken language links. 
· Analyse:  Familiarisation with text structure and language features (GPaS links). Learn new writing skills. 
· Plan:  Gather ideas and plan. 
· Write: Application of writer’s skills and knowledge. Draft, revise and edit own writing. 

Each unit of work is based around two specific writing purposes; one will be a narrative outcome, the other will vary between recount/instructions/information depending on the text. Ensuring the pupils have a wealth of opportunity for writing different genres (Appendix 1b: Writing long-term plan).
	
	
	
	


[bookmark: _heading=h.3rdcrjn]4 Curriculum Impact of Writing  
[bookmark: _heading=h.26in1rg]Summative Assessment
4.
At Hayfield School, we use our own internal systems for monitoring and measuring pupil progress – Hayfield Stages (Appendix 4: Hayfield Summative Stages Writing).  These reflect statements from the Early Learning Goals and dovetail into the National Curriculum.  This system enables teachers to easily record, monitor and update their assessments in real-time.  It makes data analysis at pupil, class and subject level possible, helps identify gaps in learning and any areas for development. (Guidance: Assessment Reporting and Recording Policy March 2021)
4.1
Using a simple grading system of E (Emerging), D (Developing), S (Secure) teachers are able to make a judgement on each pupil’s progress, taking into account the overall evidence gathered through observation, conversation, assessment and using their own professional judgement.  When a child is identified as working at Secure, it would indicate that they are working at that level.
4.2
Each child’s data is collected twice a year for SLT, subject leaders and teachers to gain valuable knowledge on how the child, class and school are working in each subject.
4.3
Work in English/Writing is monitored as part of the whole school plan for monitoring teaching and learning.
[bookmark: _heading=h.lnxbz9]Formative Assessment
4.4
On-going formative assessment of a child’s progress in Writing is made through reflecting on teacher’s planned learning objectives for individual lessons. Progress is recorded through annotation of work, or planning, photographs, observations and for younger classes the use of Tapestry.
[bookmark: _heading=h.35nkun2]Appendix 1a: English Long Term Plan 
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* Pupils may be working at different stages for each area of the English Curriculum
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[image: ]RWI = Covered in Read, Write Inc. sessions.
HW = Covered in Handwriting sessions.
Italics = Opportunities for cross-curricular activities
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A B Purpose: C D E F

Vehicle Text

The Something Star in a Jar Juniper Jupiter Little Red The Extraordinary Gardener The Storm Whale

Writing Outcome & Writing Purpose

Narrative: A Friendship & Narrative: A Traditional Tale | Narrative: A Plant Growing | Narrative: A Seaside Theme
Animal Theme Theme Theme
Purpose: To tell and write | Purpose: Totell and write | Purpose: Totelland write | Purpose: To telland write | Purpose: To tell and write | Purpose: To tell and write

sentences around the theme | sentences around the theme |} sentences around the theme | sentences around the theme | sentences around the theme § sentences around the theme
Recount: Animal Information | Information: Poster to find a | Information: A letter wanting | Instructions: How to trapan | Instructions: How to growa | Poems: Sea creature poems

lost star to be a sidekick animal garden plant / vegetable
Purpose: To inform Purpose: To inform (and Purpose: To inform Purpose: To instruct Purpose: To instruct Purpose: To describe
describe)

Explicitly teach of the following concepts of print: Print has meaning; Print can have different purposes; Print in English is directed from left to right and top to bottom.
Explictly teach that each spoken word when written is separated by a space.

Grammar: Word

Focus on:
Children will acquire an increased amount of grapheme-phoneme correspondences (GPC) across the reception year. It is important to encourage the application of subject skills and knowledge skills and knowledge when encoding to
spell words in writing of taught. GPC This may take place in both during teacher-led activities and across the provision as part of a broad and balanced EYFS provision. Phonemically plausible attempts Until new graphemes have been
taught. There is an emphasis in this progression document n the role of Mark Making and Writing as forms of communication.
Children will be at different stages of development from mark making for meaning to writing sentences. Children’s physical development and letter formation knowledge willalso be developing at different rates influencing their abiity to
write in sentences.
*Words shown below need to be inine with phonics schere being followed by your school.

Focus on: Build on previous units & focus on: | Build on previous units & focus on: | Build on previous units & focus on: | Build on previous units & focus on: | Build on previous units & focus on
“Recognise spoken word can be Represent words in print *Represent words i print “Represent words in print “Represent words in print Represent words in print
represented in print (some chidren | segmenting using known GPsto segmenting using growing number | segmenting using growing number | segmenting using growing number | segmenting using growing number
willbe emergent mark makers make phonemically plausible GPCs to make phonemically GPCs to make phonemically GPCs to make phonemically GPCs to make phoneically
whilst others may have some GPCs | attempts at spelling plausible attempts at spelling plausible attempts at spelling plausible attempts at spelling plausible attempts at spelling
«Begin to represent a word with an | *Secure previous unit high *Secure previous unit high *Secure previous unit high *Secure previous unit high *Secure previous unit high

inital sound or make phonemically | frequency words and teach Common | frequency words and teach frequency words and teach frequency words and teach frequency words and teach:
plausibly attempts at spelling Exception Words | no, go, to Common Exception Words Common Exception Words Common Exception Words Common Exception Words

“Teach high frequency words he, she, we me, be, was, no my, they, her,all, are have, like, some, come, you, were,
Common Exception Word s, it in, Ite, one, all, do, when, out what

at,and, the
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Focus on: Suidon previous unis & focus on: Buld on prvious nits & focu on: Buidon previous unis & focus on: Buld on previous nis & focuson Suidon pevious unis & focus on:
«0rally rehearse senences and ~Orally rehearse sentences and «0raly rehearse senencesand Word | +Orllyrehearseand ecalsentence | sOralyrehearse and wrie: <Oraly reheorse and wiie:
Word Countthenumber of wordsspoken | Word Count the number of words spoken | Count the number of words spoken rir | prio o wiiting short sentences wit known letter shortsentences with known ltter
prior o writng prior o witg wwitng «Connect one dea oracton using correspondences using a captaleter | correspondences usingacaptal eter
eFocus onasimple sentence ~Subject, | oFocus on  simpe sentence - Sublect, | sConnectone idea or acton usinga range of connectives and ul stop that ca be ead by and ll st tht can be read by
verb object. e Dan had a dog verb object. e /lot o star. range of comectives. eWrite shor sentences with words with | themsehes andothers. themselves and othrs.
«Combining words t mae abels, «Combining words to make labels «Re-read what they have writen to known sound eter correspondences. | sRe-read wha they have wrttento eRe-read what they have wrten tocheck
captions, s, phrases and short captons, s, phrases and short check for meaning using  capita lter and ol stop. check hat it makes sense. that it makes sense.
sentences (depending on Gevelopmental | sentences depending on developmental | Wet: Combining words to make labels, | aRe-read what they have writen to “Write: Combining words to make sbels, | Write: Combining words o make abets,
sage) stge) captions,lss, phrases and short check that It makes sense. captions, lss, phrases and short captions, Iss, phrases and short
eTeacher madel use of the Sentence | eTeacher model nd support correct use | sentences. awrite: Combining words to make labes, | sentences sentences
Accuracy Check ofthe Sentence Accuracy Check eiining words using and joring words | captons, st phrases and short elining words using and ining words | sioining words using and joining words
and dauses using ‘and’ sentences. and clauses using connectivs (e, but, | and dauses using connectives e, but,
eTeacher model, supportand encourage | aiining words using and joning words | because, and. because, anc).
independence nthe corectuse of the | and causes using ‘and’ eTeacher model, supportand encourage | #Teacher model, supportand encourage
Sentence Accurocy Check. eTeacher model, support nd encourage | independence nthecorrectuse of the | independence n the orrect use o the
independence n the correct use o the | Sentence Accuracy Check. Sentence Accuroy Check
sentence Accuracy Check

Focus on: Bulld on previous units & focus on: | Build on previous units & focus on: | Build on previous units & focuson: | Build on previous units & focus on: | Build on previous units & focus on:
elisten to and talk about storlesto | sListento and talk about stories to isten to and talk about stories to elisten to and talk about storiesto | sLearn new vocabulary from texts eLearn new vocabulary from texts.
buld familarity and understanding. | build familarity and understanding. | build familarity and understanding. | build familiarity and understanding. | sRecognise four parts of a simple eRecognise four parts of a simple
eLearn new vocabulary from texts eLearn new vocabulary from texts eLearn new vocabulary from texts eLearn new vocabulary from texts. narrative - opening, build up, problem | narrative — opening, build up, problem
«Support recogrition of the four parts | sRecognise four parts of a simple eRecognise four parts of 2 simple. eRecognise four parts of asimple and ending and ending
of a smple narrative —opening, buld | narrative - opening, build up, problem | narrative — opening, build up, problem | narrative —opening, build up, problem | oTelltories making use of recently | #Telltories making use of recently
up, problem and ending and ending. and ending. and ending ntroduced vocabulary from known | introduced vocabulary from known
oBeginto retell fomilar storiesand | Retell the story some as exact eRetellthe story - some as exact eRetellthe story - some as exact stories, non-fiction and poems. stories, non-fiction and poems.
texts n their words and / or exact repetition and some in own words. repetition and some in own words repetition and some n own words eRetellthe story - some as exact eRetellthe story - some as exact
repetition including; Once upon a time, One day, | including; Once upon a time, One day, | including; Once upon a time, One day, | repetition and some in own words repetition and some in own words
Suddenly and Finally. suddenly and Finally. Suddenly and Finally including; Once upon atime, One day, | including; Once upon a time, One day,
eSequence sentences toform short | eSequence sentencesto formshort | sSequence sentences to form short | Suddenly and Finally. Suddenly and Finaly
naratives. narratives. narratives. wSequence sentences to form short | Sequence sentences to form short
written narratives. written narratives.

Focus on: Build on previous units & focus on: | Bulld on previous units & focus on: | Bulld on previous units & focus on: | Bulld on previous units & focus on: | Build on previous units & focus on:
Letter formation Letter formation Letter formation Letter formation Letter formation Letter formation
Separation of words with spaces Separation of words with spaces Separation of words with spaces. Separation of words with spaces Separation of words with spaces Separation of words with spaces
Personal pronoun - | Capital letters Capital letters Capital letters Capital letters
personal pronoun - personal pronoun personal pronoun - | Personal pronoun
FullStops Ful Stops. FullStops Full Stops
Capital Letters for names Capital Letters for names

letter, capital letter, word, sentence, full stop, question mark
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A B

Major Glad, Major Dizzy Rapunzel

Narrative: A Traditional Tale
Purpose: To narrate

Narrative: Discovery
Narrative

Purpose: To narrate

Recount: Messages
Purpose: To recount

Instructions: sowtocatcnawich
Purpose: To instruct

Buid on previous year & focus on:
Plurl noun suffx =

Build on previous units & focus on:
Reinforce pluralnoun sufe 5 25
Suffi addad toverts -er

Hermelin Where the Wild Things Are

Writing Outcome & Writing Purpose

Narrative: A Portal
Purpose: To narrate

Narrative: A Detective Story
Purpose: To narrate

Recount: Letters
Purpose: To recount

Information: Wild Things
Purpose: To inform

Grammar: Word

Build on previous units & focus on:
Reinforce puralnoun sufis 5 25
How prefs un —changes the meaning
of varbs and adjectves

Build on previous unts & focus on:
Suffx added to verbs — g ed er

‘The Secret of Black Rock

Narrative: A Return Story
Purpose: To narrate

Recount: Postcards
Purpose: To recount

Build on previous unis & focus on:
Reinforce plural noun suffx 5 =5
Reinforce how prefx un — changes the
meaning of verbs and adjectives

The Last Wolf

Narrative: A Hunting Story
Purpose: To narrate

Instructions: Recipes
Purpose: To instruct

Build on previous unts & focus o
Reinforce plura noun suffx 5 =5
Suffx ddad toverbs - s

‘Bud on previous year & focus on:
‘Combining words to make sentences
Joining words and ciauses using and

Build on previous unt & focus on:
Combining words to makesentences
Joining words and ciauses using-and

Build on previous units & focus on:
Combiring words to make sentences
Joining words and ciauses using-and,
because, >

Build on previous unts & focus o
Combiing words to make sentences
Joining words and clauses using-and
becaue, o, but

Build on previous unis & focus on:
‘Combiing words to make sentences
Joining words and causes usingand,
because, 0, bt

Build on previous unts & focus on:
Combiing words to make sentences
soining words and ciauses using and
becauze, 0, but

Buid on previous year & focus on:
Sequencing sentences toform short

Build on previous unts & focus on:
‘Sequencing sentences toform short

Build on previous units & focus on:
Sequencing sentences o form short

Build on previous unts & focus on
Sequencing sentences t form short

Build on previous unis & focus on:
Sequencing sentences t form short

Buid on previous unts & focus on:
‘Sequencing sentences t form short

‘Bud on previous year & focus on:
Separation of words with spaces
Capialetiers

Build on previous year & focus on:
‘Separation of words with spaces
Capia levers

Build on previous year & focus on
Separston of words with spsces
Gapia erers

‘Buid on previous year & focus on
Separston of words with spaces
Cepialieners

Build on previous year & focus on:
Separaton of words with spacez
Capiaetiers

‘B on previous year & focus on
Separston of words with spaces
Copialetiers
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0 o previous year & focus n: | Bk onprevious uns & focus o: | Buldon preiousuns & focuson: | Bul o previos st & focs on: | Buldonprevious ks & focus | Bl o prvious s & focus o

Rentore rom Year Reitorcs from vear 2 Bl onpreviousunks & focus o | Buldan preious s & Focus o | Bl o0 pevis s & focuan: | Bl o0 pevious s & focs o

Preposition, conjunction, word family, prefix, clause, subordinate clause, direct speech, consonant, consonant letter vowel, vowel letter, inverted commas
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ARiver The Night Gardener ‘The Bog Baby ‘Grandad'’s Island The King Who Banned the Rosie Revere
Dark
Writing Outcome & Writing Purpose
Narrative: Setting Narrative | Narrative: Finding Narrative | Narrative: Return Narrative | Narrative: Mistake Narrative || Narrative: Invention
Narrative
Purpose: To narrate Purpose: To narrate Purpose: To narrate Purpose: To narrate Purpose: To narrate
Recount: Diary Instructions: How to build a | Information: Jungle Animals || Information: How to bea || Explanation: How a machine
habitat Regal Leader works
Purpose: To recount Purpose: To instruct Purpose: To inform Purpose: To explain

Purpose: To inform

Grammar: Word

Build on previous unis & focus on: | Build on previous year & focus on: | Build on previous units & focus on: | Build on previous units & focus ons || Build on previous units & focus on: | Build on previous units & focus on:

Use of the Suffires Use of thesuffix—y to un Formation of ajectives using Use of the ufices Formation of nours using sufixes | Formation of nouns using suffces
—er & —estin adjectives adjectives nto adverbs suffives e g —ul,—ess —er & —estin adjectives g —ness, —=r g —ness, —er
Use of the sufix 4y to Use of the suffix—y to and by compounding and by compounding
adjectives into adverbs adjectives into adverbs Formation of adjectives using Use of the Suffires
suffixes e.g.ful, Sess —er &—estin adjectives
Use of the suffixy to tum Use ofthe suffix—y o tum
adjectives into adverbs adjecties into adverbs

Build on previous year & focus on: | Build on previous units & focus on: | Build on previous units & focus on: | Build on previous units & focus ons || Build on previous units & focus on: | Build on previous units & focus on:

‘Subordination (using when, i, that, | Subordination (using when, i, that, | Subordination (using when, i, that, | Suborcination (using when, , that, [l Expanded noun phrases for ‘Subordination (using when, f, that,

because) because) because) because) description and specication because)

Co-ordination (or, and, but) Co-ordination (or, and, but) Co-oraination (or, and,but) Co-ordination (or, and, but) ‘ubordination (using when, i, that, | Co-ordination (or,and, bu)

Sentence indicates itsfunction asa | Sentence indicates it function as 2 | Expanded noun phrases for Sentence indicates it function asa | because) ‘Sentence indicates it function as 3

statement and question statement, question and command. | description and specfication statement, question, command, | Co-ordination (or,and, but) How | statement, question, command and

Expanded Noun Phrases for Expanded Noun Phrases for Howthe grammatica pattems ina | and exclamation the grammatical patierns in 2 ‘exclamation.

escription and specification description and specfication sentence indicates s function as 3| Expanded Noun Phrases for sentence indicates itsfunctionas | Expanded Noun Phrases for
Statemen, question and command | description and specification question, exclamation and escription and specication

statement.
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Build on previous year & focus on:

Build on previous unts & focus on

Build on previous unts & focus on
Correct choice and consistent use
of past and present tense
throughout writing ncluding
progressive forms of verbs

Build on previous unis & focus on:

Correct cholce and consistent use

of past and present:
roughout wrting

Build on previous unit.
Correct choice and consistent use
of past and present tense:
throughout writing

Build on previous unts & focus on
Correct choice and consistent tse
of past and present tense
throughout wrting ncluding
progressive forms of verbs

Build on previous unis & focus on
Use of captal etters, ull stops and
question marks to demarcate
sentences

Use apostrophes to mark singular

Build on previous year & focus on:
Use of capital etters, full stops,
question marks and exclamation
marks to demarcate sentences
‘Apostrophes to mark where etters
are missing inspeling

Commas toseparate items ina st

Build on previous units & focus on
Use of capital letters, full stops,
‘question marks and exclamation
marks to demarcate senftences
‘Apostrophes to mark singuar
Commas toseparat

Build on previous units & focus on:
Use of capital etters, full tops and
question marks to demarcate
sentences

Commas toseparate ftems ina st
‘Apostrophes to mark where letters
are missing inspeling
(contractions)

Build on previous units & focus on:
Use of capital etters, ull stops,
question marks and exclamation
marks to demarcate sentences
‘Apostrophes to mark singular
possession in nouns

Build on previous units & focus on
Use of capita etters, ful stops and
uestion marks to demarcate
‘Apostrophes to mark sigular

‘Commas to separate items ina st

noun, noun phrase, statement, question, exclamation, command, compound, suffix, adjective, adverb, verb, tense (past present) apostrophe, comma
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A B

‘The Iron Man Fox

Narrative: Approach Threat | Narrative: Fable Narrative
Narrative

To narrate Purpose: To narrate

n: How to capture | Information: Foxes
the Iron Man

Purpose: To explain Purpose: To inform

Build on previous year & focus o
Formation of nouns using 2 range of
prefixes e.g auto- super- an

Build on previous unis & focus on:
Formation of nouns using 2 range
of prefices .g.auto-super- ant-
(un-andre-)

Rhythm of the Rain

Jemmy Button

Writing Outcome & Writing Purpose

Narrative: Setting Narrative

Purpose: To narrate
Recount: River Information
Leaflet

purpose: To inform

Narrative: Return Narrative

Purpose: To narrate
Information: Letters

Purpose: To recount

Grammar: Word

Build on previous units & focus on:
Use of the forms 2 or an when next
word stars with a consonant or a
vowel

Build on previous units & focus on:
Use of the forms 2 or an when next
word starts with a consonant or a
vowel

Word families based on common
words showing how words are
related in form and mezning

Egyptology

Narrative: Egyptian Mystery
Narrative
Purpose: To narrate

purpose: To recount

Build on previous unis & focus on
Formation of nouns using a range
of prefies e g auto- super-anti-
(un)

Use of the forms a or an when next
word starts with a consonantor a
vowel

Word families based on common
‘words showing how words are
related in form and meaning

Into the Forest

Narrative:

ost Narrative

Purpose: To narrate
Recount: Newspaper Report

Purpose: To recount

Build on previous units & focus on
Formation of nouns using a range of
prefites e.. auto- super- anti (mis-
i dis- un-)

Use of the forms a or an when next
word starts with a consonant or a
vowel

‘Word famies based on common
‘words showing how words are
refated in form and meaning

Build on previous year & focus o
Expressing time, place and cause.
using conunctions <. (when,
before, after, while, 5o, because,
aithough)

Build on previous unis & focus on:
Expressing time, place and cause:
using conjunctions e._(when,
before, after, while, s0, because, ,
attnough)

Expressing time, place and cause:
using prepositions e.2.(before,
after, during in, because of)

Build on previous units & focus o
Expressing time, place and cause:
using prepositions <. (before,
after, during, in, because of
Expressing time, place and cause
using conjunctions e.g.(when,
before, after, whie, s0, because, ,
atthough)

Expressing time, place and cause
usingadverbs ¢ (then, next,soon,
therefore)

Build on previous units & focus on:
Expressing time, piace and cause:
using prepositions e.¢.(before,
after, during, i, because of

Build on previous unis & focus on
Expressing time, place and cause

using adverbs e2.(then, next,soon,

therefore)
Expressing time, place and cause
using prepositions e.g (before,
after, during,in, because of)

Build on previous units & focus on
Expressing time, place and cause
using adverbs e.&.(then, next,soon,
therefore)
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Build on previous year & focus o
Present perfect form of verbs

Build on previous unts & focus on:
Present perfect form of verbs

Introduction to paragraphs 35  way

<o group related m

Build on previous unts & focus on
Present perfect form of verbs
Introductionto paragraphs 25 3 way
0 group related material

Build on previous unts & focus on
Introduction o paragraphs 25 a way
0 group reated material

Headings and sub-headings t0 3id
presentation

Build o previous units . focus on:
Introduction to paragraphs as 2 way
0 group related material

Build on previous units & focus on:
Introguction to paragraphs 2s 2 way
o group reated material

Headings and sub-headings 10 3
presentation

Reinforce from Year 2 Reinforce from Year 2 ‘Build on previous units & focus on: | Build on previous units & focus on: | Build on previous units & focus on: | Build on previous units & focus on:
Use of capital etters, ullstops, | Use of capital eters,ful stops ‘Apostrophes to mark where letters | Inverted commas to punctuate Inverted commas to punctuate: Inverted commas to punctuate:
question marks and exclamation | question marks and exclamation | are missing n speling and o mark | direct speech cirect specch direct speech
marks to demarcate sentences marks to demarcate sentences singular possession n nouns
‘Apostrophes to mark where letters | Commas to separate ftems ina st
are missing in spelling and tomark | Apostrophes to mari where letters
Singular possession in nouns are mising inspeling and to mark
singuiar possession in nouns

Preposition, conjunction, word family, prefix, clause, subordinate clause, direct speech, consonant, consonant letter vowel, vowel letter, inverted commas
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Wri

ng Stage 3

- Distinguishes between the different marks they make

Wi

g Stage 4
- Sometimes gives meaning to marks as they draw and paint

- Ascribes meaning to marks as they draw and paint

Wri

ng Stage 5

- Gives meaning to marks they make as they draw, write and paint

- Begins to break the flow of speech into words
- Continues a rhyming string
- Hears and says the initial sounds in words
- Can segment the sounds in simple words and blend them together
- Links sounds to letters, naming and sounding the letters of the alphabet
- Uses some clearly identifiable letters to communicate meaning, representing some sounds correctly and in sequence
- Writes own name and other things such as labels, captions

- Attempts to write short sentences in meaningful contexts

Wri

ng Stage 6
- Children use their phonic knowledge to write words in ways which match their spoken sounds.
- write some irregular common words
- write simple sentences which can be read by themselves and others

- Some words are spelt correctly and others are phonetically plausible
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Writing Stage 7
- Forms lower-case letters in the correct direction, starting and finishing in the right place.
- Forms capital letters and digits 0-9 in the correct direction, starting and finishing in the right place.
- Uses capital letters for names and personal pronoun 'I'.
- Separates words with spaces.
- Combines words to make sentences orally and in writing
- Orally rehearses sentences before writing
- Writes sentences by sequencing sentences to form short narrative or piece of information writing
- Rereads and checks writing makes sense
- Uses basic descriptive language
- Joins words and clauses using 'and’
- Demarcate some sentences with capital letters and end punctuation.

Uses phonics knowledge and skills from FS and Yr1 to spell some phonemically regular words correctly and make phonically-plausible
attempts at others

- Spell Yr1 common exception words

- Spell words with simple suffixes and prefixes correctly

Wi

ng Stage 8
- Writes capital letters and digits of the correct size, orientation and relationship to one another and to lower case letters
- Uses spaces between words that reflects the size of the letters
- Write for a range of purposes, using simple features of text types and appropriate vocabulary, detail and style

- Expands nouns phrases to add description and detail





image15.png
Writing Stage 8 — continued

- Begin to write different types of sentences appropriately e.g. statements, questions, commands and exclamations.
- Constructs subordination (using when, if, that, because) and co-ordination (using or, and, but)
- Uses the correct choice and consistent use of present tense and past tense throughout a written piece
- Uses capital letters, full stops, question marks and exclamation marks to demarcate sentences
- Plans and orally rehearses writing, including selecting vocabulary, phrases and sentences
- Demonstrates positive attitudes to writing and growing stamina

- Segment spoken words into phonemes and represent these graphemes, spelling many correctly and making phonically plausible
attempts at others

- Spell most of the common exception words

Writing Stage 9 & 10
- Write for real purposes and audiences. Making some appropriate choices about form
- Demonstrate understanding of the main features of different forms of writing
- Write using a rich and varied vocabulary appropriate to purpose and form
- In narrative create settings, characters and plot
- In non-narrative, use a range of organisational devices, e.g. sub headings
- Organise paragraphs around a theme, e.g. use of topic sentence in non-narrative
- Use pronouns and nouns within and across sentences to aid cohesion and avoid repetition
- Write a range of sentences with more than one clause by using a wider range of conjunctions
- Expand noun phrases by use of modification before the noun and prepositional phrases after the noun

- Use a range of verb forms e.g. simple past /present, progressive and perfect forms
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Writing Stage 9 & 10 - Continued
- Use standard English verb inflections, instead of local dialect forms
- Express time, place and cause using: adverbs, adverbials, sometimes fronted, including prepositional phrases
- Use commas after fronted adverbials
- Demarcate sentences accurately throughout, sing capital letters, full stops, question marks and exclamation marks
- Use apostrophes correctly

continue to orally rehearse and draft writing, developing: - a rich and varied vocabulary - a wider range of sentence structures.

- Evaluate the effectiveness of writing and suggest improvements
- Proofread for spelling and punctuation accuracy. Use a dictionary to check spelling where appropriate
- Spell common words correctly
- spell unknown words using phonic knowledge, knowledge of prefixes, suffixes, word endings and etymology
- spell homophones (see NC for examples)
- spell words from Yr3 & 4 statutory list
- Use joined up writing consistently and independently

- Develop increasing accuracy in the use of inverted commas and other punctuation to indicate direct speech

Wri

ng Stage 11 & 12
- Write effectively for a range of purposes and audiences, selecting language that shows good awareness of the reader
- In narratives; describe settings, characters and atmosphere
- Integrate dialogue in narratives to convey character and advance action

- Use a wide range of devices to build cohesion within and across paragraphs
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Writing Stage 11 & 12
- Use pre and post modification of nouns, including relative clauses, to convey complicated information concisely
- Use adverbials to add detail and qualification
- Use a wide range of clause structure, sometimes varying their position in a sentence
- Select a range of verb forms appropriately (past/present; simple/progressive/perfect)
- Use model verbs to suggest degrees of possibility
- Use of passive voice to affect the presentation of information in a sentence
- Select vocabulary and grammatical structure that reflects what the writing requires
- Use verb tenses consistently and correctly throughout their writing
- Apply punctuation from KS1 and Yr3 & 4 accurately e.g. use of commas in lists and after fronted

- Use of punctuation taught in Yr5 & 6 with increasing accuracy e.g. commas to clarity, punctuation for parenthesis

- Use the range of punctuation taught at KS2 mostly correctly (e.g. inverted commas and other punctuation to indicate direct speech)
- Plan and draft writing, making choices about audiences, purpose and form
- Develop ideas at the planning stage, taking account of research and text models
- Make choices in drafting and revising writing, showing understanding of how these enhance meaning
- Proof read for spelling, punctuation and grammatical errors (e.g. subject/verb agreement, tense use)

- spell accurately in general, including applying knowledge of the Yr 5 & 6 spelling curriculum (see English Appendix 1) with increasing
accuracy)

- Spell correctly most of the words from the Y5 & 6 spelling list and use of dictionary to check the spelling of uncommon or more
ambitious vocabulary

- Maintain the legibility of handwriting when writing at speed
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